U.S. Department of Education
2014 National Blue Ribbon Schools Program
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For Public Schools only{Check all that apply) [] Title | [] Charter [Nlagnet [] Choice

Name of Principal Dr. Mitchell Stubbs
(Specify: Ms., Miss, Mrs., Dr., Mr., etc.) (Asshould appear in the official records)

Official School Name Tchefuncte Middle School
(As it should appear in the official records)

School Mailing Address 1530 West Causeway Approach
(If address is P.O. Box, also include street addyes

City Mandeville Stat¢ LA Zip Code+4 (9 digits tota70472-304¢
County__ St. Tamman State School Code Numbi_05205:
Telephone98E-62€-711¢ Fax_985-674-0773

Web site/URL__http://tchefunctemiddle.stpsb.o E-mail _mitch.stubbs@stpsb.c

Twitter Handle Facebook Page Google+

YouTube/URL Blog Other Social Media Link

I have reviewed the information in this applicatiarcluding the eligibility requirements on pagéFzart |-
Eligibility Certification), and certify that it isccurate.

Date

(Principal’'s Signature)

Name of SuperintenderMr. W.L. "Trey" Folse, Il E-mail: trey.folse@stpsb.org

(Specify: Ms., Miss, Mrs., Dr., Mr., Other)

District Name _St. Tammany Parish Tel. 985-892-2276
I have reviewed the information in this applicatiarcluding the eligibility requirements on pagéFart |-
Eligibility Certification), and certify that it isccurate.

Date

(Superintendent’s Signature)

Name of School Board
President/Chairperson Mrs. Elizabeth Heintz
(Specify: Ms., Miss, Mrs., Dr., Mr., Other)

I have reviewed the information in this applicatiarcluding the eligibility requirements on pagéFart |-
Eligibility Certification), and certify that it isccurate.

Date

(School Board President’s/Chairperson’s Signature)

*Non-public Schools: If the information requested is not applicable, write N/A in the space.
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PART | — ELIGIBILITY CERTIFICATION

Include this page in the school’s application as pge 2.

The signatures on the first page of this applicaef@mver page) certify that each of the statembalsw
concerning the school’s eligibility and complianvegh U.S. Department of Education, Office for Civil
Rights (OCR) requirements is true and correct.

1.

10.

11.

NBRS 2014

The school configuration includes one or more afdgs K-12. (Schools on the same campus
with one principal, even a K-12 school, must agsyan entire school.)

The school has made its Annual Measurable Objec{i®Os) or Adequate Yearly Progress
(AYP) each year for the past two years and hadeen identified by the state as “persistently
dangerous” within the last two years.

To meet final eligibility, a public school must nielee state’s AMOs or AYP requirements in
the 2013-2014 school year and be certified by taie sepresentative. Any status appeals must
be resolved at least two weeks before the awargsnoay for the school to receive the award.

If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum.

The school has been in existence for five full gettrat is, from at least September 2008 and
each tested grade must have been part of the sidtdbe past three years.

The nominated school has not received the NatBha Ribbon Schools award the past five
years: 2009, 2010, 2011, 2012, or 2013.

The nominated school has no history of testingyirtarities, nor have charges of irregularities
been brought against the school at the time of natan. The U.S. Department of Education
reserves the right to disqualify a school’s appiaraand/or rescind a school’s award if
irregularities are later discovered and provenhaydtate.

The nominated school or district is not refusindi€@fof Civil Rights (OCR) access to
information necessary to investigate a civil rigtdsnplaint or to conduct a district-wide
compliance review.

The OCR has not issued a violation letter of figdito the school district concluding that the
nominated school or the district as a whole hakated one or more of the civil rights statutes.
A violation letter of findings will not be consident outstanding if OCR has accepted a
corrective action plan from the district to remekg violation.

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivads with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in
guestion; or if there are such findings, the statdistrict has corrected, or agreed to correet, th
findings.
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PART Il - DEMOGRAPHIC DATA

All data are the most recent year available.

DISTRICT (Question 1 is not applicable to non-public schpols

1.

Number of schools in the district
(per district designation):

__ 25 Elementgfools (includes K-8)
__21 Middle/Junior higtheols

8 High schools
0 K-12 schools

54 TOTAL

SCHOOL (To be completed by all schools)

2.

3.

4.

[ 1 Urban or large central city
[ 1 Suburban with characteristics typical of anamtarea
[X] Suburban

[1 Small city or town in a rural area

Category that best describes the area whersctio®l is located:

1 Number of years the principal has been irhiegosition at this school.

Grade # of # of Females| Grade Total
Males

PreK 0 0 0
K 0 0 0
1 0 0 0
2 0 0 0
3 0 0 0
4 117 139 256
5 131 126 257
6 121 169 290
7 0 0 0
8 0 0 0
9 0 0 0
10 0 0 0
11 0 0 0
12 0 0 0

Total

Students 369 434 803

Number of students as of October 1 enrollecah grade level or its equivalent in applying s¢hoo
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5. Racial/ethnic composition of

the school:

4 % Asian

0 % American Ind@amlaska Native

5 % Black or African American

5 % Hispanic or Latino

0 % Native Hawaiian or Other Pacific Islander

86 % White
0 % Two or more races
100 % Total

(Only these seven standard categories should lgetaseport the racial/ethnic composition of yocingol. The Final Guidance on
Maintaining, Collecting, and Reporting Racial arttiric Data to the U.S. Department of Education ishleld in the October 19,
2007Federal Register provides definitions for each of the seven catiegoy

6. Student turnover, or mobility rate, during tf82 - 2013 year: 9%

This rate should be calculated using the grid beldWe answer to (6) is the mobility rate.

Steps For Determining Mobility Rate

Answer

(1) Number of students who transferted
the school after October 1, 2012 until the
end of the school year

40

(2) Number of students who transferred
from the school after October 1, 2012 unt
the end of the 2012-2013 school year

I 37

(3) Total of all transferred students [sum @
rows (1) and (2)]

—h

77

(4) Total number of students in the schoo
of October 1

as  gag

(5) Total transferred students in row (3)
divided by total students in row (4)

0.091

(6) Amount in row (5) multiplied by 100

7. English Language Learners (ELL) in the school2 %
12 Total number ELL
Number of non-English languages represented:. 4
Specify non-English languages: Spanish, Japakkda, and Chinese

8. Students eligible for free/reduced-priced meals:33 %

Total number students who qualify: 186

If this method is not an accurate estimate of #nregntage of students from low-income families, or
the school does not participate in the free andaed-priced school meals program, supply an aceurat
estimate and explain how the school calculateddstisnate.

NBRS 2014
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9. Students receiving special education services: 14 %

122 Total number of students served

Indicate below the number of students with disaegiaccording to conditions designated in the

Individuals with Disabilities Education Act. Do thadd additional categories.

11 Autism 0 Orthopedic Impairment

0 Deafness 39 Other Health Impaired

0 Deaf-Blindness 38 Specific Learning Disability

4 Emotional Disturbance 21 Speech or Language impat

2 Hearing Impairment 0 Traumatic Brain Injury

4 Mental Retardation 2 Visual Impairment IncludBigndness
1 Multiple Disabilities 0 Developmentally Delayed

10. Use Full-Time Equivalents (FTEs), rounded tarast whole numeral, to indicate the number of

personnel in each of the categories below:

Number of Staff

Administrators 2

Classroom teachers 37

Resource teachers/specialists

e.g., reading, math, science, special
education, enrichment, technology,
art, music, physical education, etc.

26

Paraprofessionals 15

Student support personnel

e.g., guidance counselors, behavior
interventionists, mental/physical
health service providers,
psychologists, family engagement
liaisons, career/college attainment
coaches, etc.

11. Average student-classroom teacher ratio, thalhésntimber of students in the
school divided by the FTE of classroom teachegs, 22:1 22:1
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12. Show daily student attendance rates. Only sifflools need to supply yearly graduation rates.

Required Information 2012-2013| 2011-2012 2010-2011 2009-2010 2008-2009
Daily student attendance 97% 97% 97% 97% 97%
High school graduation rate 0P 0% 0% 0% 0%

13.For schools ending in grade 12 (high schools)

Show percentages to indicate the post-secondanssiastudents who graduated in Spring 2013

Post-Secondary Status

Graduating class size 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in career/technical training program D%
Found employment 0%
Joined the military or other public service 0%
Other 0%

14. Indicate whether your school has previouslgirem a National Blue Ribbon Schools award.

Yes No X

If yes, select the year in which your school reedithe award.
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PART Il - SUMMARY

Tchefuncte Middle School has a long history of droee in the St. Tammany Parish Public School
System. Opening in 1994, Tchefuncte Middle Schaad established to ease the overcrowding at tesrsis
school during the rapid expansion of St. TammamnisRawhich is located on the north shore of Lake
Pontchartrain north of New Orleans, Louisiana. iDgithose early years, the school’'s administrasiod
instructional staff sought to create a school Witih expectations of both its students and stiffjuickly
became a place where the students were prepardtefohallenges of the future. Tchefuncte Middle
currently receives students from two local elemgnsahools- Mandeville Elementary and Pontchartrain
Elementary School. Pontchartrain Elementary Schaslbeen recognized as a Blue Ribbon School of
Excellence by the U.S. Department of Education.

In using the school’s initials, TMS, parents, te&rshand administrators crafted a mission statethant
would serve as a lens to direct the decision magingess for the school. That mission statement,
“Teaching, Motivating, Succeeding by Laying Founolas$ for the Future,” still serves as a guide Far t
school’s stakeholders. Administrators, teacherd,ahighly involved Parent-Teacher Associatiolh stie
the focus of, “How will this benefit the studentsthe future?”

Tchefuncte Middle School’s vision statement sttes we will provide a safe, nurturing environment
cognizant of individual needs where students cgqaed their knowledge academically, culturally, and
socially. Through the development and use of avagleand rigorous curriculum, Tchefuncte Middle &uh
offers students the opportunity to develop the&rggths to become responsible, productive leariérs.
Tchefuncte Middle School, educators, students,mgrand community members collaborate to ensure
student achievement in a global society.

Tchefuncte Middle School has a long tradition ofaeeiing and encouraging parents to be involvedhdirt
child’s education. Each year our PTA hosts its IK&Thon'. This annual event promotes a healthy
lifestyle. Local businesses and organizationsravitdd to participate. Students, families, andosth
personnel are encouraged to walk laps and engamibén physical activities at our feeder school,
Mandeville High School. Mandeville High Schooréxognized as a Blue Ribbon School of Excellence by
the U.S. Department of Education. It is a wondegkperience that involves the community, promotes
wellness and well-being, and encourages schoobpeet to engage students and families during a arekk
event.

In addition, Tchefuncte Middle School and the PTosthseveral grade- and school-level events in the
evening to reinforce those community and paremahections that must be in place in order for astto
experience success. Family Night is an eveningikeecent where students, families, and schoolquersl
come together to engage in recreational activitidse goal is to show students that learning anccAn go
hand-and-hand. The school and PTA host a technoliggy where families are invited to learn more @tho
how technology is being used in the classroom amgicting their child’s education. Recently the Parfd
school hosted a Family Heritage Celebration Evenliile the school is 85% white, within the pdsee
years, our numbers of diverse families has incika3ée school is fortunate to have a community iha
rich in cultural diversity. We were able to showedifteen different cultures at our Family Heritage
Celebration. This is a new and exciting trend far community. The goal of the event was to eduaate
celebrate the richness of our families, studemis,lacal businesses.

The faculty, staff, and administration believe tbath student has unique physical, social, emdtiand
intellectual needs addressed through a varietgaafting styles. Self-esteem is fostered by recounthe
individuality and cultural diversity of every stutte Providing a safe, comfortable physical envirenin
promotes learning. Students are encouraged toaeeeld use critical analysis and imagination td fin
solutions to problems. The elements of visual arfiopming arts are incorporated into a strong acace
program to ensure the essential development oftiide child. Tchefuncte Middle School firmly beles
that educational technology facilitates learningyiHexpectations for student achievement and behavi
create a positive school culture for success.
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All of these strong school, family, and communignoections have allowed Tchefuncte Middle School to
thrive and succeed. The school is currently thadsgscoring public school in the St. Tammany Raris
Public School System. One-hundred percent of @le siccountability score comes from standardized
testing. For the 2013 testing cycle, Tchefunctddié scored 117.7 out of 150. It has been labeieéd’a
school based on standardized tests results. Baiad the highest performing school in the distacd one
of the highest in the state, has been accompligtredgh an open registration system with no special
conditions for students to attend the school. dditgon, the school achievement results have been
accomplished as the population of free and rediwssh recipients have steadily increased in thé feas
years. Within the past five years, the populatblow socioeconomic students has risen from 16%364.
The challenges of meeting the students where tlegyaad taking them to the next level, are beingahe
Tchefuncte Middle School. One element that allow$o meet the needs of our students is the high
percentage of advanced degrees amongst our caeifipersonnel. Forty-seven percent of the teacher
have a Bachelor's degree. Fifty-one percent hawaster's degree. Two percent have a Doctoral degre
Thirteen percent of the instructional staff areidlzl Board Certified Teachers, and sixteen perbané
participated in our district leadership coursedmspective administrators.

Tchefuncte Middle School has a long tradition ofedlence and continual improvement. As the demafds

education continue to evolve, Tchefuncte Middleddtheachers, staff, and administration welcomeehe
challenges.
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PART IV — INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

A) Tchefuncte Middle School has always been ona@top performing schools in both St. Tammany
Parish and the State of Louisiana. We are veryguod the fact that we are an open enrollment publi
middle school, and other than attendance bound#hiee are no special conditions in order for suisl to
attend. These achievements are the result di@okthat has a long tradition of education exceleeand
continual improvement, a strong partnership withBUA and community, and students who come from
homes where parents value and expect a high caltherational experience.

The Louisiana standardized tests performance lewelslivided into five categories from highestdwést:
Advanced, Mastery, Basic, Approaching Basic, anddtisfactory. The categories of Advanced, Mastery,
and Basic comprise the proficient students. Ferésting session 2013, 21% of the students scored
Advanced, 35% scored Mastery, 36% scored Basics@&%ted Approaching Basic, and less than 5% scored
Unsatisfactory. In all, 92% of our students scatthe proficient level. Traditionally, 90% or recof our
students score at the proficient level. For th@etyear testing cycle of 2011, the school perfomoe

score was 129.8, the district performance scorelas3, and the state performance score was 9318.is
representative of historical averages for the sihtistrict, and state.

B) We are proud of the accomplishments of our sklstaedents, and teachers in regards to resulitatd
standardized testing. Our fourth graders take thédiana Educational Assessment Program- LEAP. Our
fifth and sixth graders take the iLEAP. Despite dmgoing challenges that schools have faced antend
nation in the past five years, budget cuts and gingrcurriculum demands, Tchefuncte Middle School
continues to be one of the top performing schootke State of Louisiana. One of the key facetbab
success is the extensive use of multiple sourcdatafour teachers use to guide classroom instructi
Using data from our state standardized tests, LEARourth grade and iLEAP for fifth and sixth,
beginning of the year and mid-year instructionaleasments, and teacher generated assessmentsasharing
following instruction, our teachers tailor and nfgdilassroom instruction to meet the needs of aaatient.
This is evidenced by being the top performing stho&t. Tammany Parish and an ‘A’ rated schoothmy
State of Louisiana.

Our fourth grade teachers have posted some of tis¢ mmarkable gains in the school during the fdaest
years. The overall proficiency level in both matid reading/language arts have grown by five péfoen
the past five years. In addition, during that sdivesyear period, the overall proficiency leveltbé whole
school has remained above 90% or better. Thatsadn fourth grade is evident when achievementtses
by some of our most at-risk sub-groups are analyagavell. In the past five years, the percentigient in
our Socio-Economically Disadvantaged students magased from 84% to 86% in math and 71% to 89%
in reading/language arts. In the past five yghespercent proficient in our Special Educatioristus has
increased from 65% to 91% in math and 62% to 94%adling/language arts, as well.

Our fifth grade teachers have also been succesgfutheir students. Our fifth grade teachers have
maintained a 91% proficiency rating in both matd eeading/language arts during the past five yehrs.
addition, that success is evident in the samesktstibgroups that are present in fourth grade. avheage
proficiency rating of our Socio-Economically Disahtaged students has been 85% in math and 83% in
reading/language arts. During that same time getie average proficiency rating of our Special
Education students has been 77% in math and 69éading/language arts. With the professional
collaborative structures and data review practibasare in place at Tchefuncte Middle School,fdtir
grade teachers have worked this year to addresgetus of these students.

We are also very proud of the efforts of our sithde teachers. Those teachers have worked vetyahd
also experienced success with their students. stlr grade teachers have maintained an average
proficiency rating of 96% in math and 94% in regdianguage arts during the past five years. Ouslt
subgroups have experienced success, as well. vEnage proficiency rating of our Socio-Economically
Disadvantaged students has been 87% in math andrB&fading/language arts. During that same time
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period, the average proficiency rating of our SaeEducation students has been 81% in math andi®1%
reading/language arts. Despite all the successtigt various subgroups, our teachers understane i
still a great deal of work that needs to be doreyThave explored new avenues of using data teguid
instruction, implemented curriculum that contaiesvrstandards and instructional expectations, and
increased their efforts in regards to collaboratidth fellow educators.

2. Using Assessment Results:

Tchefuncte Middle School uses data derived fronfoperance tasks and School Improvement Plan to guide
academic instruction that fulfills our mission ofiigling Character, Promoting Responsibility, and
Impacting Lives. Data-driven instruction includessessments, analysis, and action to ensure student
success. Analyzing assessments allows us to asceota well a student has learned a concept, and
whether any reteaching is needed.

We consistently use a variety of assessments aokirg tools to identify student needs. State dgped
LEAP/ILEAP rubrics allow teachers to evaluate mgstd current standards. Achieve 3000 assesses
individual student comprehension of non-fictiondiegs. Data allows teachers to individualize regdi
strategies that reach students of all readingdexilStudent and teacher produced rubrics encossdige
reflection and evaluation of concept mastery. Rewé prior standardized test scores at the beggafrthe
year is an important tracking tool for planningsseoom instruction that meets the needs of eachdea
Our state sponsored EAGLE online instructional déads site provides an opportunity for pre- and-pos
assessment of skills based on curriculum standaudght during specific units. Accelerated Readlens
student interest to drive reading material. Sct@dNews, Mensa for Kids, and Brainpop testingjast a
few of the other activities that use data to aligtruction and assessment. Continental Math pesvid
rigorous program of merit at a national level teess advanced learning in math. All of these ssmieone
component in the assessment cycle.

Another component is the analysis and interprataticstandards to enhance instruction and assessmen
Faculty book studies allow teachers to develop sigategies. Team and teacher partners brainstadm an
develop assessments that enable reflective leaamidgommunication skills. Shared expectationsaare
systematic method for an entire faculty movinghe same direction. Collaborative teaching in grade
levels, and across content areas, is essentildsarooms. Collaborating school wide and withesist
schools allows for district, state, and nationahparisons.

Clear and open lines of communication among stsdésdchers, administrators, parents, and district
leaders ensure an understanding of content stamdardassessment results. School scores areriggula
published in local newspapers and on the schoositeelParents are notified of student progresaitiiro
emails, JPAMS, St. Tammany Parish's grade anddatte® reporting system, and teacher conferences.
Parent access to performance data is availablaghrdchieve 3000 and Accelerated Reader. Thisvallo
for a hyper focus by the whole team on individuatlent needs and facilitates differentiation thitwug the
process of instruction and assessment.

In addition to paper and pencil tests, a varietggdessments are used as indicators of studerissuBIS
goals are assessed at a functional level to etisatrstudents develop self-awareness and affesitills to
interact with the community around them. Track®ator Gumptions, our student recognition ticketsl a
the success of disciplinary policies are other gxtamof data being used to assess the whole chédting
analysis is one aspect of student success thatbigihe summer, with our student data analysis
professional development days, and continues timuighe year. The mission of Tchefuncte Middle
School is to reach Every Child, Every Day.

3. Sharing Lessons Learned:

The faculty at Tchefuncte Middle School has coltaled in a variety of ways with other professionals
within the school, and neighbor schools, as watlthe building level, the faculty meets monthlythvi
fellow grade-level department members to discussthriculum and share successful ideas for addgess
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the curriculum changes. A number of math and sei¢eachers attended workshops on the use of online
“Gizmos” and disseminated information with thosealéments on how to engage students through inquiry
and exploration with this online tool. ExploreLegug Gizmos are the world's largest library of iatgive
online simulations for math and science. TMS facolembers have attended Kagan conferences to learn
strategies for cooperative learning and team-tgjdind, in turn, trained the rest of the staff orfessional
development days. In addition, Tchefuncte haslfiacnbembers that attend the Schlechty Center Progra
annually which focuses on the creation of engagiatk for students. These teachers are an assagdur
the monthly collaborations among grade levels. FB& (Positive Behavior Intervention Support) Team
also meets each month to concentrate on the erabgornironment at TMS in terms of student expecteti
and issues related to discipline. The team h&suaed file on the school network to provide facuish
presentations designed to teach and modify behlawibile emphasizing accountability. In additioM)S
presented at a parish-wide PBIS conference ondb@i‘restorative practices” for discipline master

Beyond Tchefuncte, the faculty and staff work imtparship with St. Tammany Parish. Dr. Stubbs,
principal, and Mr. Heier, assistant principal, rfegly meet with principals and assistant principais
neighboring schools to discuss instruction, teacb#aboration, and community issues. The teacimenst
with fellow sister schools, including Lake Harborddle, Mandeville Middle, and Lancaster Elementaoy,
share and address concerns regarding Common Caohare ideas. Many grade levels have established
“Dropbox” files to share effective resources wither schools which they have created or found disesv
TMS faculty members frequently present at workshepsh as St. Tammany’s Summer Institute, sharing
expertise in a variety of disciplines, includinggtroom management strategies, project-basedrigaamid
Math workstations. The PBIS team plans communityeing activities in coordination with Pontchaitra
Elementary, Tchefuncte Middle’s feeder school.

4. Engaging Families and Community:

Tchefuncte Middle School makes it a priority to agg families and the community in school
performances, events, and improvement endeavoes.afeer year, we are able to drive our school &dv
as a result of active, hands on support of parédshers, students, and school administratorsextfel in
achieving that fine balance of creating fun memiaralxperiences for our students, which also accigimgd
the objective of building confident, character dnwoung people. However, everyone knows it doés n
just happen. The school and PTA work hard andSacwr energy on uncovering student’s needs, sgartin
before day one. Our teacher membership, yearydtar, is 100%. Family membership for the 20131420
school year is currently 85%, and monthly volunteaurs easily approach 1500 hours.

At the end of each school year, we begin the pgogsadying our communities and families for fidé
We offer school supplies to all students for theaming year and support our students in need with
uniforms and other needed resources to pave thdowaypositive start. TMS prepares families witthat
to expect” tips and hosts a Welcome Dinner desigoeatclimate new families to middle school. Once
classes begin in early August, TMS hosts an Oparsélevent to help parents make those critical
connections in the classroom. TMS administrateeks feedback and opens dialogue holding monthly
open PTA meetings and town hall meetings.

We connect our students to the bigger picture. We lgack in supporting our local Samaritan Centigih w
monthly community drives. And, we recently celebdabur diverse community by hosting our first Famil
Heritage Night in February 2014. Many culturesebehted together and learned about foods, dance,
customs, and clothing from more than ten counfdaad around the globe.

We often say, “FUN” is our middle name. Our Tcher'fcte Family Night events are another perfect
example. We partner with local restaurants, enjoper, karaoke, and even applesauce eating contihts
each other. Our unique spirit of “Community and TH&nily” that has been built over the past twenty
years has made TMS the middle school jewel of tbetshore.
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PART V — CURRICULUM AND INSTRUCTION

1. Curriculum:

Tchefuncte Middle School utilizes a core curricultitat addresses many learning standards applitable
the school through the employment of the St. TanynRarish Guaranteed Curriculum. At the middle
school level, there is no foreign language instoucas part of the curriculum. Our curriculum idistrict-
wide, living document based on common nationaldsests. The curriculum is developed at the district
level through the collaboration of many differegi¢her writers from across the district, includsegeral
writers from our school. The benefits from thisnfodary have a direct positive impact on our stuslent
Fashioned by beliefs like Schlechty’s “Working tve Work”, where teachers have the greatest impact o
student learning through the creation of work thahost engaging to their students, and Wiggin’s
“Understanding By Design”, where lessons are stinect around the end result as the primary drive for
student activities, the learning standards at Tk&Sspiraled where they increase in complexity. The
standards that the children are expected to |€ten eeem similar; however, they tend to scaffaldhey
build on each other and increase in rigor. A stlode Design Team monitors and maintains the sieshal
that will continue to foster curriculum while stsrgg critical-thinking, problem-solving, and anatl

skills that are required for success in collegegeg and life.

In addition to meeting Common Core State Standandsour district's guaranteed curriculum through ou
core subject areas, our school exceeds expectdtyongplementing high interest programs. Heregstuis
participate in weekly science lab lessons, progdinique and interactive hands-on experiences.eThes
opportunities enhance classroom curricula as tivegtty align with state and district standardstigh
constructing, manipulating, designing, observing] mteracting with every element of science.
Furthermore, students are empowered with learmirgugh an online program called Achieve 3000
available to them both at school and home. Thignam integrates science and social studies reddiwor
events with reading and writing. Nonfiction artElare differentiated to meet individualized lexdeels
and are adjusted monthly. Students complete aetuitased on articles read on their individual ltedata
is then available for teachers to monitor colleggppredness and standardized testing capabilitiés.
allows our school to provide individualized intemtiens to raise student achievement. Likewise, our
students interact with technology for all subjeats|luding math, through a program called EAGLE vehe
students participate in ongoing assessments totanonastery of standards. Through ongoing collaiiama
and teacher training, these programs continuatbgm@ss into class instruction and provide conslisten
frequent data to ensure all students meet curncgiandards.

TMS students are exposed to other unique currigogertunities through library science. One goal is
teaching informational resources from the Core iCulum. Students access and analyze a variety of
resources in isolation and cumulatively acrossicuia. In conjunction with manipulating resources,
students are taught appropriate etiquette for enisage and safety thus empowering them to utilize
technological resources in future endeavors.

Sixth grade students are provided distinctive opmities enhancing learning experiences which are
embedded in the district’'s core curriculum. Thegtone developing college preparatory skills ancen
readiness through many of these unique opportsritigt are provided. While the majority of skille a
focused on developing current English-Language gtdadards related to written and oral presentstion
students also benefit from exposure to life skilisparing them for their contribution to the woslavork
force. Students patrticipate in a “Career Day” whssreeral guest speakers come to share detailedetat
various career paths. Additionally, these studargsalso given the opportunity to participate ihd8ow
Day” where they spend a day in a chosen careee.eXperience then enhances the learning standards b
requiring the students compose journals, lettexg/gp points, and various presentations on carbatgshey
consider of interest. This magnifies college prapan by providing early exposure to career oggjan
addition to providing students with multiple oppaonities to refine written and oral communicatioss a
required by the school’s core curriculum to addthesspecified learning standards.
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Through all of the content areas, many contentdg strategies are used such as Kagan Structures,
Reciprocal Teaching, Comprehension Strategiesanigrstanding by Design to increase student
achievement. Continuous use of technology in tagsstcbom heightens student engagement. Ongoing
professional development opportunities are avalabkeachers to stay at the top of the learnimgecu

2. Reading/English:

St. Tammany Parish School Board provides the altnm for Tchefuncte Middle School. Our Guaranteed
Curriculum includes an ELA Content Framework artape and Sequence. Four units are planned for the
school year; each includes an anchor text (novel)saiggested related texts which include basattietes
(McMillan/McGraw-Hill series), informational textand non-print resources such as websites, viéens,

and graphics. The basal series includes supplefmaatarials such as an Anthology, Leveled Readerd,
Workstation Flipcharts which can be used to enhdoweas on particular reading skills. Teachers daltate
regularly to review and discuss the suggested hssgvided to determine which materials and method
best meet the needs of our particular students.

Most of our school population of 4th through 6thdgrs is reading at or above grade level. We peovid
various programs to meet the individual needswdesits who require support in gaining foundational
reading skills. One of these programs is “Fast FandWVwhich develops the oral language skills neagss
for reading. Students participate in several esesciaily. TMS has evidenced much success with the
program over the past four years. Presently 2%esiisd classified with a disability or identified lasing at
risk based on socioeconomic classification, argmassing through the program.

Another program is the Wilson Reading System wiscd targeted intervention for students with word-
level deficits who are decoding and encoding bejoade level. This program assists students who aave
learning style that demands multisensory, photatiguage techniques. The My Reading Coach progsam i
used with students with disabilities (including skawith learning and behavioral disabilities). Tinegram
focuses on phonemic awareness, fluency, and compsein.

Accelerated Reader, a branch of Renaissance Lgaininsed for all students. Each student is achtared
the STAR reading assessment to determine indivichzaling levels. Teachers use this data to hetfests
select books at their reading level and to seiratide reading goals.

For the significant number of students who readsatibeir grade level, TMS purchased the Achieve3000
(KidBiz3000) Program which is differentiated onliliteracy instruction for grades 2-5 that reachesrg
student at his or her Lexile®/reading level. Allaifr students at the 4th and 5th grade levels hesess to
this program and use it within the classroom. Titogam results have consistently shown Lexile iases
among consistent users.

TMS teachers and administrators strongly feelttatse of the above curriculum and programs
collectively contribute to the ongoing successlbbBour students. Reading teachers continuatiyeto
foster a true love of reading in our students, ghil the same time, increasing their compreherssidis
and Lexile scores.

3. Mathematics:

Our school community of educators is constantlyhdgrg the curriculum set by our district based am o
state’s grade level objectives and standards. Chadd uses the mandated St. Tammany Guaranteed
Curriculum, produced by the district to meet thedseof individual learners and is aligned with skege-
adopted Common Core Standards. Educators impletmedssons provided by the district, along with
following the recommended pacing charts and distvide assessments. Our teachers effectively and
continuously communicate with district curriculumiters to provide feedback for the developmentein
ideas and suggestions for existing lesson improweéme
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In our unique educational setting, teachers tdlileir instruction to meet the needs of each diverse
classroom of learners. Our students are buildiegrdmework for mathematical reasoning and problem
solving with an emphasis on open-ended questicamdiscussion as evidenced in whole-class and-smal
group discussions. Since questioning and higheatigminking via analysis, synthesis, and evaluatiare

an integral part of the mathematics classroom,ahisponent promotes and enhances peer-to-peegdéalo
Students are encouraged to extend, enrich, aniitngir peers to join in meaningful and relevattaarly
discussions during class through formulating aitthimg higher order thinking questions.

All students use the state’s online assessmeralpBAGLE, for additional practice and assessment.
Teachers create whole-class and individualizedtipmassessments, as well as analyze student perfice
and assess growth through EAGLE. Critical and aredhinking skills are prerequisites to this highevel
learning taking place throughout our school, derrated through the assignment of alternative assass
and project-based learning.

Grouping strategies implemented throughout the@thmath classrooms are research-based and data-
driven. Work stations serve to be real-life apglaraextensions and provide enrichment opportusiioe
growth. They also offer students the opportunitywtwk in small groups or individually with the tdear,
providing for support and interventions, especiédlybelow grade-level learners. Among instructiona
strategies used in math classes, our teachersrimeptdK AGAN grouping strategies to maximize
engagement. Hands-on use of manipulatives andaémnsuch as iPod touches, Promethean Boards and
Promethean ActiVotes allow for additional engageinaamd feedback.

For students performing below grade level, as ifledtthough state test scores, state test préparat
tutoring is provided by the school free of chargethe eligible students. Our PTA has providedhbe
funds needed to hire tutors and the parent volunteeprovide students with free tutoring duringcal
hours. Students needing intensive support andifigehthrough Individualized Education Plans bénef
from interventions provided their respective grésleel special education resource teacher. Smaliyemd
individualized support is given to those studentseed of more intense skill building.

4. Additional Curriculum Area:

Opportunities at TMS include our significant, miateted visual and performing arts program, offgan
full range of classes allowing all students to exptheir cultural knowledge. These range from galret
and music classes in which all students particjfgatealented drama and art for qualified studeritdin
lessons, choir groups, beginner and intermediatd,kend an after-school community education drama
club, all contributing to the essential developntaetwhole child.

Every student participates in at least two musstrirction classes weekly, taught by certified music
educators. They receive instruction in genresaatists, music’s relationship to history, and atpased to
a variety of musical instruments including guifaercussion and keyboard.

Art lessons are provided to every student throbhghRTA-sponsored Cultural Arts program. Homeroom
classes receive nine weeks of lessons from angsitical artist. They are exposed to art histtghnique
and style through the study of individual artistsl &hen given the opportunity to create originabased on
what they have learned.

The Talented Drama and Art Programs provide instrado identified students and through IEPs, depel
the gifts of these students. The drama departosad Viola Spolin’s Improvisation for the Theatreieh
builds skills and solves theatrical problems thioptay. Lessons have a specified focus: ie. ticrgan
ensemble, character development, vocal expressnohphysical awareness and movement. Students
receive two hours of instruction weekly and culnbéin@ach semester’s work with an performance byirgipar
their work with an audience.

Talented Art gives students experiences in a wat@ty of media that include charcoal, paints, gk,
print work and even paper-mach. At this leveldstuts give greater attention to their expressitentions
with the opportunity to analyze and interpret tlwim and others’ art, developing critical thinkiskjlls and
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art knowledge. There are multiple opportunitiedigplay their art in competitive and exhibitioreets: the
George Durrett Showcase is held every spring as¢heol, the Artists in the Capitol event, the 3dRs Art
Festival, and The St. Tammany Talented Arts Festiva

TMS “Gator Band” is open to all 5th and 6th gratielents at beginning and intermediate levels.
Beginning band trains students with no previousicalsraining on wind or percussion instrumentsire
hour weekly classes. Students participate in thm&Concert, held at the end of year in conjunctiagth
the TMS Choirs and Intermediate Band. Intermediated students attend classes weekly, focusing on
advancing fundamental skills through the studyhgtiim, scales, technique exercises, and concert
literature. Students participate in the Winter GahcSpring Concert, and the St. Tammany Parish
Elementary Band Festival.

5. Instructional Methods:

Tchefuncte Middle School is very proud to exempdity district's motto “Every Child, Every Day” asew
differentiate instruction to meet the diverse neafdsur students. Our first opportunity is to pde/
parents, as a stakeholder in their child’s edunatia opportunity to complete a placement survey
identifying their child’s learning needs. This cmiesation of individual placement affords studeiies
opportunity to be in their least restrictive enwvineent. Based on test scores and district evalugtgindents
can be placed in a regular classroom, academigdgsietting, gifted enrichment, and/ or talented art
classes. For students who require more supporoffeeplacement in inclusion classes where teachers
differentiate instruction by providing leveled sgppand resources, peer interactions and peer sLippo
general education students. In the resource getiimall group and individualized teaching occuith &
certified special education teacher. This allowsé&eaching and strengthening academic foundatiiimes
mild/moderate setting provides the least restrcémvironment for special education students whaire
more intense support, including teaching life skilAll of these diverse classroom settings aréppead
with para support for maximum student achievemémiaddition, our ESL population is supported thylou
placement in inclusion classrooms while receiviagediation and individualized interventions fromLES
support personnel.

In the general education setting, instruction i dhiven, based on ongoing teacher, district, dat
assessments. After analyzing data, and in combimatith research based programs, instruction isifieod
and differentiated. Some of the research basegtqums currently used by our teachers are ACHIEVE,
EAGLE and RAPS. These are all computerized basegr@ms where teachers can adjust and assign
material that meets individual student needs. Sgiance lab offers weekly instruction to all ouadgs.
Math manipulatives and small group and individuatiuction is evidenced throughout our school.
Tutoring for our state standardized testing is alailable for identified academic at risk studeagsnother
form of intervention. For our on level and high @sing students, leveled readers, project based
assessments and enrichment materials are utibizeditease student performance.

We firmly believe in utilizing technology to suppanstruction by using Promethean Boards and
Promethean Activotes. Our school has two comgaber which teachers visit weekly. ESL and identifie
at risk students utilize Rosetta Stone and Fast&ar computerized programs. All classrooms haveast
three computers to enhance learning. Literacyaspted through the use of Accelerated Reader. aie
very proud of our PTA funding subscriptions to TearcWeb thus allowing all of our teachers ongoing
communication with parents. Utilizing this form @dmmunication continually fosters a positive, warki
relationship that benefits all stakeholders ingtacation process.

6. Professional Development:

Ongoing effective professional development is eseetal component for student achievement.
Professional development for teachers and admimgss has been proven to enrich classroom instiucti
and positively impact overall student achievemenis aligned with and directly relates to statademic
content standards, student achievement standardigsasessments. Our district's Guaranteed Cuuritul
guides learning by providing enduring understansliaigd answering essential questions which ensures
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clear, precise instructional outcomes.

Tchefuncte Middle School administrators, teachansl, support staff are actively engaged in professio
development that fosters collaboration within tblea®| and across the district. Our School Improvame
Plan (SIP) is developed based on data analystswfiardized testing results. Specific strengths and
weaknesses become the target which drives ounatsin. All student subgroups are analyzed in otder
determine specific challenges for that academic. Jg@sed on this data, we develop an action plan of
professional development that addresses these.n&edstrive to ensure measurable academic achiateme
for all students.

The professional development plan at TchefunctedMi&chool is multifaceted. One example of
professional development includes departmentatodidborations that occur weekly. At these meeting
all teachers plan by subject specific collaboratioRre- and post-test data are evaluated andasiedelop
effective lessons plans. Discussion and planreéggnding active student engagement and methods to
differentiate instruction are included as topicghiese meetings. Faculty and staff participatghiole

group meetings monthly. In addition, the distgobvides professional developmental days througtiaut
school year and during the summer. These traiciegses encompass areas such as technology, @ositiv
behavior interventions, academic best practicéfgrdntiated instruction, special education, datalysis,
and student engagement.

In order to best support student achievement aedathschool improvement, the district curriculum
specialists provide the necessary information whlans with all current academic standards. Teache
collaboration unfolds over time, is sustained, mgs and embedded within the context of the school.
Administrators are in a crucial position to leacdute. Empowering others throughout the school veldp
and exercise leadership roles and to share iretiuelship of change is both desirable and achievdbl
conclusion, Tchefuncte Middle School provides pssienal development that is comprehensive, ongoing,
rigorous, and designed to improve teachers’ anttjpals’ effectiveness in raising student achievame

7. School Leadership

TMS is a forward thinking school with a communitiyaaiministrators, teachers, parents, and studembs w
recognize the value of high academic achievemenipled with support and instruction in the arefas o
problem-solving, creativity, collaboration, and aoomication for all of our stakeholders. In otherrds

this desire to foster 21st century learning atel@rel of the hierarchy is at the heart of ouralculture,

a common frame of values where teamwork and anmbitiove. Administrators and school leaders at TMS
support teachers, interact with parents and conmmuanid celebrate student learning and achievement
transformational style, modeling open communicatiod creation of strategies that support collalmmat
and eliminate isolation, characteristics that heeviery essence of our modern society. The tramsfioonal
leaders at TMS work side-by-side with the membéisuo school community to ensure that our studargs
motivated and educated to succeed in tomorrovisrjarket.

Our principal and assistant principal, both disttie leaders, offer guidance, direction, and suipiocthe
students, staff, and parents. They value sharegtehip, the experience of those around them, taand t
impact and difference the classroom teacher mak#wilife of a child. For example, areas of corapey,
interests and aptitudes, and prior knowledge aild ske considered in the development of steering
committees, such as School Improvement, Positiveter Support, Teacher Leaders, and Community
Liaisons. All are organized to include diverse cetapcies and cross membership between committeles an
levels of the school community. Teachers lead amdrgs and students participate as members of these
committees. Administrators, teachers, students paments all come together to design and implement
policies that support the development of each studeademically and socially. Under the proactive
guidance of our administrators, each individuabim school community feels valued and respectedakfe
all seen and heard as important members of the fEBy.
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The instructional leadership style of our admigitie staff fosters a sense of community as wddaC
missions and goals are developed for teacherssstsicand parents that reflect our school mottaitdi®ig
Character, Promoting Responsibility, and Impactings. The collective learning demanded by our ¢égad
guides and directs the acquisition of new knowletiygcerning instructional strategies and encourages
positive change in existing instructional practiokéseachers and parents for all students. Fram th
discipline policy, to our Kindness Campaign, antighout every aspect of curriculum development and
teacher evaluation, leaders in our school pront@ehilosophy of turning teachers into leaders. The
breakdown of education level of the instructiortaffsat Tchefuncte Middle is 48% of our teachergeha
Bachelor's degree, 52% have a Masters degree defdas30, and 12% are National Board Certified.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Gradt: 4

Tesl: LEAP
Edition/Publication Year: 2013

Publisher: Louisiana Department of Education

School Year

2012-2013

2011-2012

2010-201

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Mar

Mar

SCHOOL SCORES*

Advanced

95

95

96

94

90

Basic

21

25

33

33

43

Number of students tested

263

256

257

259

285

Percent of total students tests

d 96

96

96

96

96

Number of students tested wi
alternative assessment

HLO

11

12

11

14

% of students tested with
alternative assessment

4

4

4

4

4

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

Advanced

89

83

93

91

71

Basic

Number of students tested

63

46

42

47

52

2. Students receiving Special
Education

Advanced

91

88

93

88

65

Basic

Number of students tested

33

32

29

43

60

3. English Language Learner
Students

Advanced

Basic

Number of students tested

4. Hispanic or Latino
Students

Advanced

Basic

Number of students tested

5. African- American
Students

Advanced

Basic

Number of students tested

6. Asian Students

Advanced

Basic

Number of students tested

7. American Indian or
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Alaska Native Students

Advanced

Basic

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

Advanced

Basic

Number of students tested

9. White Students

Advanced 94 95 92 93 93
Basic
Number of students tested 285 259 257 256 253

10. Two or More Races
identified Students

Advanced

Basic

Number of students tested

11. Other 1: Other 1

Advanced

Basic

Number of students tested

12. Other 2: Other 2

Advanced

Basic

Number of students tested

13. Other 3: Other 3

Advanced

Basic

Number of students tested

NOTES: All data provided was taken from data resourcedaa.
Alternatively assessed number of students and peges represent the averages of five year period.
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STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Gradt. 5

Test: ILEAP
Edition/Publication Year: 2013

Publisher; Louisiana Department of Education

School Year

2012-2013

2011-2012

2010-201

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Mar

Mar

SCHOOL SCORES*

Advanced

87

94

90

92

91

Basic

41

43

35

36

43

Number of students tested

272

271

275

292

293

Percent of total students tests

d 96

97

97

96

97

Number of students tested wi
alternative assessment

H1

10

10

% of students tested with
alternative assessment

4

4

3

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

Advanced

79

94

77

85

91

Basic

40

47

25

28

46

Number of students tested

56

46

52

41

55

2. Students receiving Special
Education

Advanced

67

88

74

80

78

Basic

34

44

37

27

39

Number of students tested

30

25

43

34

45

3. English Language Learner
Students

Advanced

Basic

Number of students tested

4. Hispanic or Latino
Students

Advanced

Basic

Number of students tested

5. African- American
Students

Advanced

Basic

Number of students tested

6. Asian Students

Advanced

Basic

Number of students tested

7. American Indian or
Alaska Native Students

Advanced

Basic
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

Advanced

Basic

Number of students tested

9. White Students

Advanced 88 94 89 92 92
Basic 44 47 45 31 31
Number of students tested 235 237 240 270 258

10. Two or More Races
identified Students

Advanced

Basic

Number of students tested

11. Other 1: Other 1

Advanced

Basic

Number of students tested

12. Other 2: Other 2

Advanced

Basic

Number of students tested

13. Other 3: Other 3

Advanced

Basic

Number of students tested

NOTES: All data provided was taken from data resourcedahla.
Alternatively assessed number of students and pxges represent the averages of five year period.
Subgroup Basic data was determined using wholeo$elverages. This was the only data available.
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STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Gradt: 6

Test: ILEAP

Publisher; Louisiana Department of Education

Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

i

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Mar

Mar

SCHOOL SCORES*

Advanced

96

95

90

90

96

Basic

42

41

35

46

43

Number of students tested

284

286

308

296

270

Percent of total students tests

d 96

97

97

96

96

Number of students tested wi
alternative assessment

HO

11

10

% of students tested with
alternative assessment

4

4

4

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

Advanced

90

94

76

88

89

Basic

Number of students tested

58

63

41

49

36

2. Students receiving Special
Education

Advanced

83

79

78

81

86

Basic

Number of students tested

24

42

30

41

37

3. English Language Learner
Students

Advanced

Basic

Number of students tested

4. Hispanic or Latino
Students

Advanced

Basic

Number of students tested

5. African- American
Students

Advanced

Basic

Number of students tested

6. Asian Students

Advanced

Basic

Number of students tested

7. American Indian or
Alaska Native Students

Advanced

Basic
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

Advanced

Basic

Number of students tested

9. White Students

Advanced 96 95 90 91 96
Basic
Number of students tested 252 243 263 259 238

10. Two or More Races
identified Students

Advanced

Basic

Number of students tested

11. Other 1: Other 1

Advanced

Basic

Number of students tested

12. Other 2: Other 2

Advanced

Basic

Number of students tested

13. Other 3: Other 3

Advanced

Basic

Number of students tested

NOTES: All data provided was taken from data resourcedahla.
Alternatively assessed number of students and pxges represent the averages of five year period.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA Tesl: LEAP
All Students Tested/Grade: 4 Edition/Publication Year: 2013

Publisher; Louisiana Department of Education

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month Mar Mar Mar Mar Mar
SCHOOL SCORES*

Advanced 96 97 97 95 91
Basic 21 25 33 33 43
Number of students tested 263 256 257 259 285
Percent of total students testgd 96 96 96 96 96
Number of students tested witHLO 11 12 11 14
alternative assessment

% of students tested with 4 4 4 4 4

alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

Advanced 89 83 93 91 71

Basic

Number of students tested 63 46 42 47 52

2. Students receiving Special
Education

Advanced 94 91 100 84 62

Basic

Number of students tested 33 32 29 43 60

3. English Language Learner
Students

Advanced

Basic

Number of students tested

4. Hispanic or Latino
Students

Advanced

Basic

Number of students tested

5. African- American
Students

Advanced

Basic

Number of students tested

6. Asian Students

Advanced

Basic

Number of students tested

7. American Indian or
Alaska Native Students

Advanced

Basic
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

Advanced

Basic

Number of students tested

9. White Students

Advanced 94 95 92 93 93
Basic
Number of students tested 285 259 257 256 253

10. Two or More Races
identified Students

Advanced

Basic

Number of students tested

11. Other 1: Other 1

Advanced

Basic

Number of students tested

12. Other 2: Other 2

Advanced

Basic

Number of students tested

13. Other 3: Other 3

Advanced

Basic

Number of students tested

NOTES: All data provided was taken from data resourcedahla.
Alternatively assessed number of students and pxges represent the averages of five year period.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Gradt. 5

Test: ILEAP

Publisher; Louisiana Department of Education

Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

i

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Mar

Mar

SCHOOL SCORES*

Advanced

90

93

90

90

92

Basic

36

34

32

34

40

Number of students tested

272

271

292

275

293

Percent of total students tests

d 96

97

97

96

97

Number of students tested wi
alternative assessment

H1

10

10

% of students tested with
alternative assessment

4

4

3

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

Advanced

82

89

83

76

84

Basic

Number of students tested

56

46

41

52

55

2. Students receiving Special
Education

Advanced

63

84

63

62

71

Basic

Number of students tested

30

25

34

43

45

3. English Language Learner
Students

Advanced

Basic

Number of students tested

4. Hispanic or Latino
Students

Advanced

Basic

Number of students tested

5. African- American
Students

Advanced

Basic

Number of students tested

6. Asian Students

Advanced

Basic

Number of students tested

7. American Indian or
Alaska Native Students

Advanced

Basic
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

Advanced

Basic

Number of students tested

9. White Students

Advanced 93 94 92 91 92
Basic
Number of students tested 235 237 270 240 258

10. Two or More Races
identified Students

Advanced

Basic

Number of students tested

11. Other 1: Other 1

Advanced

Basic

Number of students tested

12. Other 2: Other 2

Advanced

Basic

Number of students tested

13. Other 3: Other 3

Advanced

Basic

Number of students tested

NOTES: All data provided was taken from data resourcedahla.
Alternatively assessed number of students and pxges represent the averages of five year period.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Gradt: 6

Test: ILEAP

Publisher; Louisiana Department of Education

Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

i

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Mar

Mar

SCHOOL SCORES*

Advanced

96

92

92

94

94

Basic

43

37

41

39

48

Number of students tested

284

286

308

296

270

Percent of total students tests

d 96

97

97

97

96

Number of students tested wi
alternative assessment

H1

10

10

% of students tested with
alternative assessment

4

3

4

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

Advanced

95

83

76

86

86

Basic

Number of students tested

58

63

41

49

36

2. Students receiving Special
Education

Advanced

83

79

70

88

86

Basic

Number of students tested

24

43

30

41

37

3. English Language Learner
Students

Advanced

Basic

Number of students tested

4. Hispanic or Latino
Students

Advanced

Basic

Number of students tested

5. African- American
Students

Advanced

Basic

Number of students tested

6. Asian Students

Advanced

Basic

Number of students tested

7. American Indian or
Alaska Native Students

Advanced

Basic
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

Advanced 96 93 93 95 95
Basic
Number of students tested 252 244 263 259 238

9. White Students

Advanced

Basic

Number of students tested

10. Two or More Races
identified Students

Advanced

Basic

Number of students tested

11. Other 1: Other 1

Advanced

Basic

Number of students tested

12. Other 2: Other 2

Advanced

Basic

Number of students tested

13. Other 3: Other 3

Advanced

Basic

Number of students tested

NOTES: All data provided was taken from data resourcedahla.
Alternatively assessed number of students and pxges represent the averages of five year period.
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